In recentyears, both the medical and lay literature have implied that many issues of the Vietnam War era have been overshadowed and unresolved. These complex and complicated issues potentially affect every area of life for those who served in Vietnam. While anyadult learner brings to the educational setting many unique characteristics, the adult learner who also served in the Vietnam war presents a number of special educational challenges. Unresolved attitudes about war and death may be problematic for the educator as well as other participants. The purpose of this article is to presentthe principles of adult education as appl ied to the Vietnam veteran in the workplace.
The occupational health nurse (OHN) provides educational activities for the Vietnam veteran on both a 1:1 level and in the group setting as well. Hence, in the planning of learning experiences, it is important to first identify which employees are Vietnam veterans. It is also vital for the OHN to carefully examine and acknowledge personal feelings concerning the Vietnam war in order to be both therapeutic as an educator and to establish a trustworthy alliance.
While no veteran is left unaffected by war, wartime life events are as unique as the individual's particular experiences, personalitystructure, and life history. For many Vietnam veterans who returned to their country uncelebrated and unnoticed, the battle is still not over. Time, in fact, has added more salt to their psychological wounds which are The occupational health nurse provides educational activities for the Vietnam veteran on both a 1:1 level and in the group setting as well.
often further compounded by the stresses of work as well as other aspects of everyday living.
In approaching the adult learner, it is of paramount importance to initially assess his or her developmental phase and the internal stressors unique to that age group. The developmental phases of the adult are generally categorized as follows: 1) the young adult years; 2) the middle-aged adult years; and 3) the older adult years. Each of these stages has its own internal stressors (normally occurring life events such as births, weddings, education, the acquisition of a new home), as well as specific physiological and psychosocial developmental tasks, which are all affected by the individual's prior experiences and require ongoing adaptation.
The young adult years are defined by Kozier and Erb (1983) as the period of life from 20 through 40 years of age. Common concerns of this age group include leaving home and establishing a place within the community completing formal education, beginning a career, and starting a family. Many Vietnam veterans went to war at such an early age they were unable to complete their formal education and other developmental tasks of the young adult years. Therefore, it is common to observe characteristics of this age group in Vietnam veterans who are chronologically in the middle adult years. Vietnam veterans who "got stuck" in the young adult years may experience considerable difficulty in accomplishing the developmental tasks of the middle adult years. For example, manyVietnam veterans had jobs of high responsibility during the war. Upon returning home, however, many of these individuals were unable to find employment that provided a comparable sense of purpose and responsibility. This has resulted in serious identity problems for a number of Vietnam veterans.
The typical Vietnam veteran is chronologically an "older" young adult or an "early" middle-aged adult. Nevertheless, in the occupational setting, educational activities may be directed toward a cross section of learners whose common denominator is vocational rather than developmental. This adds to the complexity of the OHN's role.
A concept basic to any adult learning according to Knox (1977) , is that the adult organizes in terms of what he or she has previously experienced and in terms of his or her need to learn. Optimal learning is also influenced by an individual's previous learning experiences and level of self-confidence (Knox, 1977) . For example, if health teaching related to hypertension is being offered, the individual who has had a parent or friend with hypertension, is familiar with the medical regime, and feels confident in his or her ability to carry out self-care activities, will grasp the material being presented differently than the individual who has no previous knowledge of hypertension, has low self-esteem, and does not have an immediate need to learn about hypertension. Likewise, the adult who has experienced early failures related to learning may enter the educational arena programmed to fail again. The OHN should access these factors and develop a plan to allow the learner to achieve some success early in order to enhance his or her concept of self.
Each individual has a method of learning which is most effective for him or her. For example, some people learn best when hearing the information; others when seeing or reading the information; and still others when doing hands-on activity. Utilizing a combination of several senses may be most beneficial. The educator who is teaching adults can incorporate a variety of methods to present material: lecture, discussion, audio-visuals, role play, demonstration, and return demonstration. The challenge is to match the method to the material being presented and to the audience.
Adults also tend to learn better in a comfortable environment. In order to relax in the educational setting, some Vietnam veterans prefer to sit with their backs to the wall and may be uncomforttable in crowds. If the educator assumes the role of meeting physiological needs so the learner is comfortable, an atmosphere conducive to learning can be achieved. The room should be large enough to prevent the feeling of being crowded. Most adults prefer tables and chairs which allow for a variety of body builds rather than chairs with writing arms. Good lighting is important and thought should be given to avoiding glare. Providing proper sound amplification will help to maintain attention. A comfortable temperature is another must. Astute observation of the learners will usually indicate if they are too hot or too cold. If the OHN is fortunate enough to have input regarding a learning area, consultation with experts in the field of lighting, sound, color and temperature control can be very helpful.
If possible, the educator should considerwhat internal stressors are common to the group as a whole. That is, as a group, do the learners have the concerns of the young adult (weddings, babies, new homes, education) or do they have the concerns of retirees (use of leisure time, financial adjustments)? A young adult who is concerned about parenting skills is not ready to learn about the merits of a pension plan. Possible external stresses might include: a recent divorce, personal or family illness, inadequate child care arrangements, financial difficulties, and unresolved conflicts such as the Vietnam experience.
Indeed, employees who served in the Vietnam war may exhibit varying degrees of occupational impairment which impact on learning. Although many Vietnam veterans are highly intelligent, a number of them have built walls or mental blocks in order to better cope with their feelings. This may be expressed in the form of fear, anger, depression, inadequacy, irritability, disinterest or detachment, and the employee may appear suspicious or mistrustful, particularly of authority figures. Vietnam veterans with Post Traumatic Stress Disorder (PTSD) may complain of impaired memory or difficulty in concentrating or completing a task (Wilmer, 1982) .
Vietnam veterans with Post Traumatic Stress Disorder pose special concerns for the adult educator as they may relive experiences which generate recollection of past traumatic events. According to Wilmer(1982) , the individual will behave as though he or she is experiencing the event at the moment (flashback). For example, the fragrance of wet canvas or the arrival of spring foliage may be symbolic of traumatic wartime experiences. The anniversary of the traumatic event may be especially stressful. PTSD might also be precipitated by other stresses such as divorce, job loss, or the death of a loved one (Jordan, 1986) . The OHN should accept the expression of these feelings in an atmosphere of caring and trust to facilitate learning and growth.
Physiological changes which have adverse effects on the learning process generally are not evident until the older adult years. During the young and middle adult years, as in the case of the Vietnam veteran, health is generally fairly stablewith the exception of eyesight and possibly hearing. It is not unusual for farsightedness (presbyopia) to develop at about 40 years of age. If this is not corrected, the individual can experience difficulty when reading, therefore making classroom or extra assignments unpleasant to complete. Hearing may decrease gradually and since background noise can interfere with hearing, it should be carefully controlled.
Vietnam veterans who were exposed to Agent Orange may experience other physiological signs and symptoms. Physiological changes also include physical injuries resulting from combat. These need to be addressed individually and adjustments made accordingly.
In summary, the adult learner is an individual undergoing continual change as he or she progresses through the developmental phases of life. The adult learns best when the material is relevant to him or her. In addition, a positive selfconcept, varied learning methods, and a comfortable environment are important to the adult learner.
The adult learner uses past experiences and knowledge as a framework for assimilating any new information. As SUCh, the Vietnam veteran presents particular challenges to the OHN in promoting the effective integration of the past into the present. This is facilitated by the offering of support and understanding, helping them to mourn the many losses of Vietnam, and to realize their optimal fulfillment in learning and living. The tenacity ingrained in the Vietnam experience is one of many strengths the OHN can build upon to help these special "forgotten warriors."
